











Play: “hard 2 spel dad”
Dates of play: April 9-April 25, 2010
Dallas Children’s Theater website:

“hard 2 spel dad” dramatizes the story of two young people, one
diagnosed and one not, who struggle with learning
differences

the play reveals what it's like to be learning different and how grea
the challenges can be

the play portrays the frustrations of struggling with an undiagnosec
learning difference and the consequences that can result




Plain Talk About Readlng
April 26-28, 2010
New Orleans

Bringing SBRR into the classroom
visit WWWw.cdl.org for

more information.
Over 40 national experts

3 exceptional days

1 excellent decision
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y have we as a Nation not met our reading goal? <Saf

= The sheer magnitude of the reading crisis in
America.

= The sheer complexity of reading development
and reading difficulties.

= The complexity of an effective classroom/
building implementation.




Effective Reading Instruction

“Reading instruction effectiveness lies not with
a single program or method but, rather, with a
teacher who thoughtfully and analytically
Integrates various program, materials, and

methods as the situation demands.”

(Duffy & Hoffman)




READING INSTRUCTION MUST BE
INTEGRATED FROM KG- G12

* If a critical component is missing, students who
are at risk will not develop the essential skills.

» Success and failure in reading are opposite sides
of the same coin- it's the same theory, not two
theories, one for success and another for failure.

* Instruction is the key!




Reading Fluency

Fluency is partly an outcome of word recognition

“ability to read connected text rapidly, smoothly,
effortlessly, and automatically with little conscious
attention to decoding” (Meyer, 2002)

“rate and accuracy in oral reading” (Shinn et al., 1992)

“ immediate result of word recognition
proficiency” (NRP, 2000)




are delayed in the development of phonemic awareness.

have had less exposure to print and the alphabet.

have vocabulary that are usually less well developed —

(poor children have "2 the vocabulary of their peers).

have a range of experience and conceptual knowledge
that is often limited or different compared to other
students.




What the National Reading Panel Says
About the Role of Vocabulary in
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Learning in rich contexts is valuable for vocabulary

learning. Vocabulary words should be those that the

learner will find useful in many contexts. When
vocabulary items are derived from content learning
materials, the learner will be better equipped to deal

with specific reading matter in content areas.
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What the National Reading Panel Says
About the Role of Vocabulary in

Reading Instruction

There is a need for direct instruction of vocabulary items

required for each specific text.

Repetition and multiple exposure to vocabulary items
are important. Students should be given items that will
be likely to appear in many contexts.

(Reprinted from National Reading Panel, 2000, p. 4-4)
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Reading Comprehension Non-Negotiable/s

» A student must be able to read correctly,
approximately 95 percent, of the words
accurately in text to comprehend what is read.

»MOREOVER, to comprehend, a student must
know the meanings of 90 to 95 percent of the
words being read.




hat does it take to comprehend text?

Good readers are active readers.

They have clear goals in mind for their reading.

They constantly evaluate whether the text, and their

reading of it, is meeting their goals.

Good readers typically look over the text before they
read, noting such things as the structure of the text
and text sections that might be most relevant to their
reading goals.




hat does it take to comprehend text?

As they read, good readers frequently make
predictions about what is to come.

They read selectively, continually making decisions
about their reading--what to read carefully, what to

read quickly, what not to read, what to re-read, and so
on.

Good readers construct, revise, and question the
meanings they make as they read.

They draw upon, compare, and integrate their prior
knowledge with material in the text.




WHAT DOES IT TAKE TO UNDERSTAND
WHAT YOU READ?

*They think about the authors of the text, their style, beliefs,
Intentions, historical milieu, and so on.

*They monitor their understanding of the text, making
adjustments in their reading as necessary. Good readers try to
determine the meaning of unfamiliar words and concepts in the
text, and deal with inconsistencies or gaps as needed.

» They evaluate the text's quality and value, and react to the
text in a range of ways, both intellectual and emotional.




WHAT DOES IT TAKE TO UNDERSTAND
WHAT YOU READ?

» Good readers read different kinds of text differently. For
example, when reading narrative, good readers attend
closely to the setting and characters

- When reading expository text they frequently construct
and revise summaries of what they have read.

* For good readers, text processing occurs not only
during ‘reading’ as we have traditionally defined it, but
also urlng short breaks taken during reading, and even
after the ‘reading’ itself has commenced.




The Many Strands that are Woven into Skilled Reading
(Scarborough, 2001)

LANGUAGE COMPREHENSION Skilled Reading- fluent

BACKGROUND KNOWLEDGE coordination of word
VOCABULARY KNOWLEDGE AR | YL reading and

LANGUAGE STRUCTURES & 471 [t fd R\ "\ comprehension
RN processes

VERBAL REASONING

LITERACY KNOWLEDGE

WORD RECOGNITION

PHON. AWARENESS

DECODING (and SPELLING)

SIGHT RECOGNITION

The Many Strands that are Woven into Skilled Reading
(Scarborough, 2001)




Of Educational Research &

From Levine (2005, 2006)

SUPERFICIAL
LACKING IN RIGOR

EMPHASIZES BREADTH OVER DEPTH

BASED ON IDEOLOGY RATHER THAN SCIENTIFIC
PRINCIPLES

INACCURATE (WRONG DESIGN AND METHODS)




Hear Me Out... | have a learning disability,
But that is not who | am.
Who | am on the inside is what matters.
am just like everyone else.
am a human with many thoughts and feelings.

am not dumb.

just can't read as fast as everyone else.
There is nothing weird about us.

AM WHAT | AM.

t matters not what you call me.

will keep on going.




No learning disability is going to stop me from
knowing what to do.

Having a learning disabillity is not bad.

t is not a crime.

t's just that | learn differently than the others.
But all that matters is that | am!

Written by 14-year-old J. Miller from New Willington, PA.
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For questions or to schedule a
presentation email Diane :

or visit:

www . ReidLyon.com

February 5, 2010






